
 

 

Behaviour for Learning Policy 

Springwood Heath Primary School 

 
Approved by: Governing body Date: September 2024 

Last reviewed on: September 2024 

Next review due by: September 2025 

 
 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.google.co.uk/imgres?imgurl=https://yt3.ggpht.com/-k1V4o_F8HBU/AAAAAAAAAAI/AAAAAAAAAAA/s0MaodbmY_E/s240-c-k-no-mo-rj-c0xffffff/photo.jpg&imgrefurl=https://www.reelnreel.com/youtube-channels?key%3Dprimary-school&docid=2-8eI9mNAZEc0M&tbnid=cHi04OF2hRuh9M:&vet=10ahUKEwi9i-a0nrTZAhUhIcAKHR7qDgoQMwhxKCswKw..i&w=240&h=240&safe=strict&bih=627&biw=1366&q=springwood%20heath%20star&ved=0ahUKEwi9i-a0nrTZAhUhIcAKHR7qDgoQMwhxKCswKw&iact=mrc&uact=8


As a highly inclusive school, Springwood Heath prioritises building positive relationships between 

children and staff and children and their peers. We aim to promote qualities of self-discipline, respect 

for others, and positive attitudes to learning and each other. We believe that, in partnership with 

parents, we can teach children to regulate their own emotions and behaviour and to develop the 

lifelong relational competence that is associated with positive holistic life outcomes. 
 

RATIONALE 
 

A clear framework for promoting pro-social behaviour is essential for effective teaching and learning, 

and enhances the physical safety and mental well-being of pupils and staff. It is a pre-requisite for 

maximising academic and wider life outcomes and builds relationships with pupils and their parents 

based on mutual trust and cooperation. Concordant with our school’s ethos, it develops sound core 

values with an emphasis on respect for others, mutual understanding and the celebration of 

diversity. 
 

We believe that it is essential to maintain clear boundaries and expectations and that children feel 

safe and are most likely to thrive in a nurturing, structured school environment with predictable 

routines, expectations and responses to behaviour. Rewards and consequences that can follow 

certain behaviours should be made clear and children should be led to understand what is right and 

wrong. However, our evidence-based policy— informed by neuroscientific and psychological 

frameworks—acknowledges that behaviour is linked to emotional states, may communicate an unmet 

emotional need (conscious or unconscious) and that an ability to recognise and regulate emotions is 

a key aspect of understanding and managing behaviour. 
 

We recognise that for children whose developmental stage or identified SEN causes them to struggle 

with cause and effect thinking, impulse control and emotion regulation, the exclusive use of a simple 

behaviourist model of behaviour management is unhelpful. Children who are particularly vulnerable in 

this respect are those with attachment difficulties, developmental trauma or other adverse childhood 

experiences for whom behaviourist approaches often cause further trauma and do not teach how to 

express emotions in a more appropriate manner. In particular, ‘sanctions’ that shame and ostracise 

pupils can provoke more negative behaviour and fail to develop the child’s capacity for self-discipline. 

Therefore, in line with our commitment to attachment friendly and inclusive practice, this policy 

acknowledges the need for flexibility and differentiation and advocates approaches that are tailored 

to meet specific individual needs and experiences. 
 

By promoting practice which is underpinned by central principles of empathy, connection, 

attunement, trust, co-regulation, reflection, correction and/or reparation, we believe that this policy 

is authentically inclusive and beneficial to the whole school community. 
 
 
 
 
 
 
 
 



AIMS 
 

• To work in partnership with parents to maintain high levels of pro-social behaviour 

throughout the school 

• To create a safe, happy, calm and purposeful working atmosphere which is conducive 

to learning and emotional well-being 

• To help all children develop self-discipline by learning to acknowledge and regulate 

their emotions and to accept responsibility for their behaviour 

• To support the development of empathetic responses and an awareness of, and 

respect for, the perspectives and needs of others 

• To help all children to develop non-abusive strategies for conflict resolution and to 

engage with restorative practice techniques 

• To maintain an environment in which respectful, positive relationships thrive and 

where all members of the school community take responsibility for reporting and 

tackling any form of bullying or prejudicial discriminatory behaviour 

• To offer differentiated provision for children with SEMH needs or other SEN who 

require additional support to be able to meet behaviour expectations 

• To prioritise the development of relationships which provide traumatised children 

with attachment, co-regulation and support to develop interpersonal, intrapersonal, 

cognitive and emotional competencies (in line with attachment friendly practice 

recommendations) 
 

ESTABLISHING EXPECTATIONS 
 

At the start of the school year each teacher works with their pupils to devise class rules based 

on the following whole school expectations:  
 

 

At Springwood Heath we expect adults and children to: 
  

 

• Use words and actions that help and do not hurt 

• Listen to each other and respect the views, beliefs and needs of others  

• Show consideration for others when moving around school (walking and 

using indoor voices)  
• Try to calm themselves when things are difficult and to ask for help with this when 

needed  
• Do their best and follow instructions promptly and without arguing so that we can make 

the best use of learning time and stay safe  
• Look after and respect their own and other’s property. 

 

If you do not use good learning behaviour or treat others disrespectfully your teacher will 

remind you of our expectations. 
 

If you need more than one reminder the teacher will warn you that you will need to give up 

some of your own time to reflect on your behaviour or work on a solution to the problem. 
 

If your learning behaviour is a regular problem or if you use very unkind words or actions, you 

may have to reflect on your behaviour and work out a solution to the problem you have caused 

with the head teacher and your parents. 
 

Always remember to ask for help to calm down if you are finding it difficult to make good 

choices. 
 
 
 
 
 



PROMOTING PRO-SOCIAL BEHAVIOUR AND DEVELOPING RELATIONAL 

COMPETENCE 
 

Universal approaches 
 

At Springwood Heath, we endeavour to create an environment/culture that is conducive 

to pro-social behaviour by: 
 

 

• talking to new parents about the importance of our behaviour expectations and asking 

them to sign the Home/School Agreement to encourage collaborative working between 

home and school 

• providing feedback on individual pupil behaviour in parent consultation meetings and 

school reports 

• developing community spirit (e.g. Engaging in awareness/fundraising for days such as 

Jeans 4 Genes Day, Children in Need and School Council initiatives). 

• initiating whole school days/weeks to focus on specific aspects of behaviour e.g. Anti-

Bullying Week 

• maintaining a quiet and calm school environment and using mindful activities to ground 

children at the start of lessons 

• prioritising the development of positive relationships with children 

• promoting high expectations and developing clear and consistent routines in classrooms 

and around the school including routines for transitions from playground to the school 

building the modelling of pro-social behaviour by adults 

• using The Secure Base and PACE (Playfulness, Acceptance, Curiosity, Empathy) model to 

support children with attachment needs 
 

 

Positive Reinforcement Strategies for Individuals and Groups 

 

• Saying thank you and using positive body language (smiling, thumbs up, nod) Classroom 

praise – ‘catching being good’ - can be public or private dependant on individual needs – 

some children including those with attachment needs can find praise unsettling 
 

• Using children’s work as an example  
• Stickers to give instant recognition for work/ behaviour - always make the reason for giving 

a sticker explicit – individual sticker charts should not be on display  
• Notes/emails/calls home - especially important when behaviour has been a concern  
• Special mentions for examples of pro-social behaviour (being a good friend, good problem 

solving after conflicts, always being ready to learn etc)  
• Taking a child to Head Teacher or another member of staff for praise 

• Praising whole class or group - “Great yellow table—all settled down to work well” – avoid 

picking out a group which is not working well (may have children who struggle with 

organisation etc.)  
• Jar of Positive Behaviours – examples noted down and collected - shared at 

regular intervals or shown to head teacher for acknowledgement  
• Praising individuals for personal progress in test scores (emphasise that all learning is 

about individual progress and not about comparing to others. Test results to be 

given individually, not to be read out or put on display). 



RESPONDING TO UNACCEPTABLE BEHAVIOUR/SUPPORTING RELATIONAL DIFFICULTIES 

 

Examples 

 

Type of Incident Type of Response (use natural consequences as far as possible) 

  

Incident which disrupts Child uses some of break to catch up or to problem solve with 

learning. teacher—considering strategies which could be used improve 

 engagement in the next lesson. 

  

Incident against another Emotion Coaching and restorative approaches (reflection and 

person—hurting with words reparation). 

(including speaking to  

others in a disrespectful  

way, controlling behaviour,  

racist comments) or with  

actions.  

  

Incident relating to property Where possible – a natural reparation should be used e.g. cleaning 

(damage, theft, not leaving up the mess. 

as found).  

  

Incident relating to Adults to work with children to resolve conflicts e.g. different 

participation in a specific demands on playground space. Limiting time for children who 

activity e.g. football at struggle to play by the rules and supporting them with this. 

break time.  

  

 
 
 
 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



A Graduated Response 

 
Incident        

Level 

Behaviour examples Response examples (responses will depend on context, the 

adult’s knowledge of the individual, and on what is practicable 

in the moment but should be ‘Authoritative’ (adults are in 

control) rather than an ‘Authoritarian’ (adults are controlling) 

One Low level disruption or 

unkind behaviour e.g. 

Calling out 

Ignoring instructions 

Talking during a listening 

time 

Pushing in 

Isolated unkind comment 

Isolated disrespectful 

response 

Re-focus child 

Quiet word 

Offer of support : “You okay, do you need anything” 

Cue name: “Adam—all okay?” 

Nip in the bud: “Helen, you’re talking and we are working 

quietly in this lesson.” 

Model or prompt an appropriate response: ‘Would you like 

to try saying that in a different way?’ or ‘Did you mean to say 

please may I have that book?’ 

Two Repetition of the above 

 

 

More significant hurting 

or unkind behaviour 

Quietly remind the individual of expectations: 

Remind them of their choices—warn that if they repeat the behaviour they will miss some playtime 

 

Emotion Coaching: 

Where a significant reflection/problem solving/restorative element is required this should be done 

during a break - ‘Time in’. 

 

Direct an adult or give extra support: 

Staff presence for the child/ containment 

 

Wondering question: 

Suzie, I’m wondering if sitting too close to Rachel is making it difficult for you to concentrate on 

your work. Come and sit here where I can help you. 

 

Name the need: 

You’re very cross because you wanted to go in the painting group. I can see that is hard. Everyone 

will get a go this week. 

 

Direct to regulation activities 

 

Distraction/ Redirection: 

Mark – please pop next door and ask Miss Barns if I can borrow a ruler – Thanks. 

 

Incidents which result in loss of breaktime should be recorded on CPOMS or in the child’s 

behaviour log. 

 

Key Attachment Friendly Notes 

If teachers need to write down names as a reminder to follow this through this should be done 

discreetly and not where others can see it 

Three Persistent repetition of 

above behaviours 

 

Melt down leading to 

significant physical or 

verbal assault or damage 

to property 

 

Racist, sexist, homophobic 

abuse 

Report to Assistant Headteacher and SENCo 
*In case of serious incidents, AHT/SENCO will involve HT as appropriate 

 

Record on CPOMs 

 

Report using racial incident protocol 

 

Devise individual behaviour plan with learning mentor, monitor and review 

 

(See table below for possible approaches) 

 

Involve parents 

 



Four  Use of reasonable force (see below) 

Staff will work as a team to prevent anyone being hurt or put in danger. This is a last resort 

approach and is used only if other approaches such as moving other children to safety are not 

possible. 

 

Internal Exclusion  

Child will work with learning mentor to explore strategies to avoid behaviours in future whilst 

completing work in a nurturing space. Child will slowly be re-engaged back into class when 

appropriate. 

 

Exclusion (see exclusion policy) 

Every effort will be made to prevent a situation developing 

where this becomes necessary. 

  

 

Use of Reasonable Force 

If the behaviour of a child becomes physically aggressive and threatens the safety of 

that child or another person, the staff will work as a team to prevent anyone being 

hurt or put in danger in accordance with the Education and Inspections Act 2006. 

This states that all members of school staff have a legal power to use reasonable 

force (‘no more force than is needed.’) to control or restrain. This applies to any 

member of staff at the school. Reasonable force can also be used to prevent a child 

damaging property. 
 

The decision to use reasonable force is down to the professional judgment of the staff 

member concerned and depends upon the individual circumstances. It is the duty of the 

Head Teacher to ensure that adequate training is provided for staff. Staff at Springwood 

Heath will be trained to use Team Teach techniques. However, in an emergency staff may 

have to intervene in circumstances outside of their previous training or experience. This 

would only be in exceptional circumstances to prevent injury. As soon as possible after an 

incident of physical intervention, the member of staff involved will write a report of the 

incident, to be kept in a confidential incident folder. Staff may request the opportunity to 

access personal support, including counselling, from the Head Teacher. 

 

The Team Teach trainers in school are Mrs Laura Savage and Miss Melissa McGregor. They 

are trained to deliver Team Teach intervention training to staff. 

 

SUPPORTING CHILDREN WITH SOCIAL, EMOTIONAL, MENTAL HEALTH NEEDS 
 

Some children may have persistent difficulties meeting behaviour expectations because of 

identified SEMH needs. It may be helpful for adults to think of such children as struggling to 

handle something difficult and therefore needing support to manage distress, rather than 

thinking of them as choosing to behave badly and concluding that they should be 

‘punished’. 
 

Such children may require specific provision which is in addition to / different from most 

of their peers. Such provision should be planned with the SENCo and may include: 
 

• Regulation times – access to a quiet area/sensory room, in class ‘regulation station’ 
 

• (Busy boxes, stress balls, fidget toys, social stories, drawing pads), self-withdrawal, 

specific ‘safe’ places (e.g. tent)  
• Anger management interventions – use of Five Point Scale 



• Individual Short-Term Targets – written with child to 

address a specific issue and usually reviewed at the end of 

each lesson/break (not suitable for all) 

 

Addendum: Harmful Sexual Behaviour 

1. Purpose 

This addendum has been developed to ensure that harmful sexual behaviour (HSB) 

by any student is addressed promptly, appropriately, and in line with the Department 

for Education’s (DfE) Keeping Children Safe in Education (KCSIE) guidance. This 

section of the policy outlines expectations, processes, and responses to protect the 

safety and wellbeing of all pupils. 

2. Definition of Harmful Sexual Behaviour (HSB) 

Harmful sexual behaviour includes any actions of a sexual nature that may be 

inappropriate, abusive, coercive, or exploitative. It can occur online or in person, and 

encompasses a range of behaviours such as: 

• Sexual comments, remarks, or jokes that are unwanted or inappropriate. 

• Physical contact of a sexual nature, such as touching without consent. 

• Coercing or manipulating others into sexual activity. 

• Non-consensual sharing of sexual images or videos. 

HSB can occur between peers or involve older pupils targeting younger ones. It is 

important to note that HSB may not always involve physical contact but can include 

inappropriate or harmful sexual language and online activities. 

3. Proactive Safeguarding and Prevention 

• Education and Awareness: As part of our Personal, Social, Health, and 

Economic (PSHE) curriculum, pupils are educated about respectful 

relationships, consent, boundaries, and the dangers of harmful sexual 

behaviour. 

• Staff Training: All staff are trained regularly in safeguarding, including 

recognising, addressing, and responding to harmful sexual behaviour. This 

training is in line with the latest KCSIE guidance and includes understanding 

how to support both victims and alleged perpetrators. 

• Supportive Environment: We foster an environment of mutual respect and 

support, ensuring that pupils feel safe to report concerns. All concerns about 

harmful sexual behaviour are taken seriously, and pupils are encouraged to 

report any incidents. 

4. Reporting Harmful Sexual Behaviour 

If harmful sexual behaviour is identified or reported, it must be dealt with in 

accordance with the school's Safeguarding and Child Protection procedures: 



• Immediate Action: The behaviour must be reported to the Designated 

Safeguarding Lead (DSL) or a Deputy Safeguarding Lead (DDSL) immediately. 

• Record Keeping: Any disclosure or concerns about harmful sexual behaviour 

will be recorded accurately and in a timely manner on the school's 

safeguarding system. 

• Parental Involvement: Parents or guardians will be informed of any incidents 

or allegations unless doing so would put the child at risk. 

5. Investigation and Response 

• Initial Assessment: Upon receiving a report, the DSL will assess the nature of 

the behaviour, considering the KCSIE guidance, and determine the appropriate 

next steps. 

• Engagement with External Agencies: The school will engage with external 

agencies such as children's social care, the police, or sexual violence support 

services when necessary to ensure the safety of all parties involved. 

• Risk Assessment: Where a risk of harm is identified, a safety plan will be 

created to manage the risk, taking into account the needs of the victim, the 

alleged perpetrator, and other pupils. 

• Sanctions and Support: Any student found to have engaged in harmful 

sexual behaviour will face appropriate disciplinary measures in line with the 

school's behaviour policy. This may include suspension, exclusion, or other 

sanctions, depending on the severity of the incident. Alongside disciplinary 

action, appropriate support will be provided to both the victim and the 

perpetrator. 

6. Supporting Pupils Affected by HSB 

• Victim Support: The school is committed to supporting victims of harmful 

sexual behaviour, ensuring they feel safe and supported. Support may include 

counseling, access to specialist services, or adjustments to their school 

timetable or environment to minimise distress. 

• Support for Perpetrators: The school will also provide appropriate support 

for pupils who have engaged in harmful sexual behaviour, recognising that 

this may be a sign of unmet needs or trauma. This may involve referrals to 

specialist services to address underlying issues. 

7. Monitoring and Review 

The implementation of this addendum will be regularly reviewed as part of the 

school's overall safeguarding practice, and staff will receive updated training as 

needed. Any updates or changes to the Keeping Children Safe in Education 

guidance will be incorporated into this policy. 

 
 
 
 

 

POLICY STATEMENT 
 



This policy is based on key research: 

• Keeping Children Safe in Education (KCSIE), Department for Education (DfE) 

• Sexual Violence and Sexual Harassment between Children in Schools and 

Colleges, Department for Education (DfE) 
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